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of sight and hearing, and nearly 80% does 5o using visual perception mecha,
nisms’ (Moratal Ibafiez et al., 2010, p. 23), With their sounds, images and ma.
tion, films help students remember information better 2 they engage more tha
One of their senses. Images help students identify with a character, which in g
turn helps thern reflect on the issues of the film (Moratal Ibafez et al, 2010)
Furthermore, there is evidence that emotional memory lasts longer and
‘emotions felt while watching a film, especially when peaple identify them.
selves with a film character, can be recalled more readlly (Knight & Mather,
2008, in Abidi, Madhani, Pasha, & Al, 2017, p. 38).

The methodology

Al the above led me to believe that | can use films successfully in my modules,
| wanted my students to understand thata national educational system is one.
of the many units of analysis and comparison but not everybody interprets
educational policy and structure in the same way or agrees with it, Even though
people within the same country supposedly have the same national culture,
they may have different ideas about the education of children, There- fore, on
top of lecturing students about different perceptions on education due to
different philosophies and cultures and asking them to do group tasks on them,
Iemployed films. In general, | did not want to fill students’ heads with ‘contents
which are detached from their reality, disconnected from the totality that
engendered them and could give them significance’ (Freire, 1972, in Philips &
Schweisfurth, 2011, p. 73}, because it is not passible to go abroad to show
students what they are taught first hand. | have been looking for ways to make
learning about Comparative Education Issues more fun, interesting and
engaging for students and films helped with that aim, tao.

Both modules which | employed films in are lectures. This means that | had o
teach the whole group of students who come to class for three consecutive
hours (with two 15-minute breaks in between) every week for 13 weeks. Stu-
dents’ registration and attendance are not obligatory so not all future kinder-
garten teachers studying in the Department of Preschaol Education are obliged
to successfully attend a Comparative Education module. Furthermore, | did nat
have the same audience every week except for the subject’s fans. In

i culure In i) tescher educatonin Greece

comparstive Educatin, i

ihe lectures, | used films together with documentaries, photographs, docu
ments and group tasks
The Machine Stops and the Comparative Education module

The content of the frst module is an introduction to the field of Comparative
gducation. It s mainly dedicated to the fathers of Comparative Education, i.e.
starc-Antoine Julien, Michael Sadler, Isaac Kandel and Nicholas Hans, who
were supporters of the study of aspects of national culture in relation to edu
cation

| used 3 1969 Britsh, science fiction film called The Machine Stops (aville,
1969). It i a film about human life in the distant future after war and disaster
impelled people to live under the surface of the Earth. Before watching the
fim, 1 asked the students to write down anything that would impress them
while watching it and anything that they could relate to theories and ideas of
the education of children they have learned. We considered their notes after-
wards.

The Machine Stops shows two distinct worldviews, which means two cultures
in accordance with Nolan’s definition (Nolan, 1999, in Samovar, Porter,
McDaniel, & Roy, 2013, p. 35). These worldviews indicate two different per-
spectives of children's upbringing and education on top of other issues. The
Machine culture is the dominant one in the film while Kuno’s s a co-culture.

The dominant worldview is represented by a mother, Vashti, who has ac-
cepted the warldview imposed on people by the Machine. The latter s a net of
machinery and computers which take care of human beings living under-
ground in the distant future. The other worldview is defined by her son, Kuno,
Who seems to represent the developmental psychology approach to children’s.
education and development, Around that time, 196, this approach, the child.

centred approach to children's education was being officially adopted in Brit

ain (e.g. The Plowden Report, 1967). Furthermore, Kuna's culture seems to
fepresent the fight for freedom and autonomy [Agar, 2008) and the collapse of
elgion in Britain in the 19605 (Mcleod, 2008).
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These worldviews are juxtaposed interms of lay, physical exercise, body, o
riosiy, experiences through body and senses, mother child relationship, ng.
ture and relgion. The Machine culture is one that people do not have physicg
contact; when they get in touch, it is through the Machine. Each person hag
their own flat and does not go out of i, not even to see their children, Peaps
ask permission to become parents and their parental responsibilties toward
their child end when the baby is born andl taken to the nursery. The human body
is not appreciated as much as the brain and its ideas, as it is only a means of
developing the brain. A robust body is not appreciated either. The purpose of
human lving is to learn, to develop cognitively, to discover new ideas. Play ang
exercising are not encouraged and neither is experience via one's body ang
senses. Nature is not of interest as t cannot cause new ideas or so Vasht
thought. Gods and refigion are considered outdated ideas.

On the other hand, there is a young man wha has been victimized because he.
was born big and strong and he continues to be. This was something that the.
students linked to our current perspective on babies’ and children's health
Kuno enjoys doing things on his own rather than having the Machine do them
for him, which makes him even stronger and more resourceful. He wants to
share his deas and his feelings with his mother, who finds this need as well s
his feelings and thoughts incomprehensible. Even though it s not in accordance.
with her culture, she listens to him. Kuno s curious about all things, even these
his mother finds worthless. One such interest, which his mother finds 3 waste
of time and energy, is learning about and observing nature. Despite his
mother's discouragement and the existence of an official way for him to be
taken to the surface of the planet, he finds his own way to get there, Once on
the surface, he is soon discovered and forced by the Ma- chine to get back
inside. When a girl from the surface of the Earth tries to help him disentangle
himself from the Machine’s tentacles, the Machine kills her. This teaches him
about empathy, which canlead to self-sacrifice.

Vashti gradually accepts her son's worldview. She gradually believes him when
he tells her about the people who have survived on the surface of the planet,
when he tells her that the Machine is crushing down and that she treats it as a
god. Her initial limited concen for Kuno, as the Machine teaches people, is
turned into love for Kuno by his persistence 1o approach his mother and his

fon, s and cultue i ints teacher acucatin in Greece

Lagical and ronconformal comments and conclusions. This s an nversion of the
gevelopmental psychology perspective of mother-child relationship, as the
id makes an effort to get closer to his mother rather than the other way

round.
Fable 1: Different cultural perspectives on children’s educ
he culture of the Machine Kuno's culture
Limited physical activity Physical activity

Emphasis on ideas and mental activity - Emphasis on ideas and mental activity via
baoks, computers as well as via senses and

i books and computers
physical experience

Weak bodies. Strong bodies

Curiosity about abstract elements | Curiosity about bath concrete and ab-
stract elements

parents’ respansibiltes to their chil- | Parents’responsibities to their children

dren end when they are born last

“The film enabled students to see important principles of Early Childhood Edu-
cation such as healthy babies, curiosity, empathy, using our bodies and senses.
presented vividly by contrast and comparison with their opposites. The differ-
ences in the two perspectives becarme an opportunity to discuss the students’
perspectives on their own personal theories / cultures about teaching young
children and their teaching practice. | prompted them to connect these with
us session on different cultural perspec-

an exercise we had done in a pre
tives on children's play and assessment.

It was also an apportunity to talk about the fact that England allowed devel-
‘opmental psychology to influence their education policy and practice a lot ear-
fier than Greece (in the 1980s). We discussed the similarities of communica-
tion in the film with what takes place nowadays with everybody using com-
puters, tablets and other technology more and more rather than face to face:
contact or written than oral speech.
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We linked all he above to what students were taught n the Department ang
what they accepted and belived in. We discussed how an old British prode
tion showed cultural elements about the education and the Ife of human pg.
ings that e stil befieved in not onlyin Bitai but in Greece as well. 5o gt
chronically and inter-nationally or inter-cultrally there are differences ang
similartes which teachers should be aware of to understand what goes on
their classrooms.

Summerhill and the Comparative Preschool Education module

1 used excerpts of a film in another module, which was dedicated to teachers!
professionalism in England and in Greece. We discussed intalteacher training
and education in both countries, school organisation and hierarchy, technor
cratic / managerial reforms and their effects on teachers’ professionalism i
England. We talked about measuring attainments, management pedagogies,
appraisals, devolution, accountability, excellence, intensification and reskilling
/ deskilling in teaching as well. Apart from management pedagogies and stu.
dent assessment {but not school tables / leagues), which have always charac.
terised Greek education from Year 1 to Year 12, students had not experienced
or known about the rest, as they do not exist in the Greek state run primary
and secondary education.

To help them consolidate some of the above policies, | showed students parts
of the British film Summerhill (East, 2008), which is based on true facts. The
students were enabled to see the two cultures of children’s education brought
up; Neif's perspective on children’s education and the Her Majesty’s Inspec-
torate of Education perspective. Summerhill allowed students to acquaint
themselves with aspects of the national culture of another country (England)
on education through the inspectors’ perception of education as well 35 with
variations within a national culture, that s a co-culture, through the Sum-
merhill philosophy. The inspectors’ perspective was used as representative of
the English education system, which they could compare to the Greek system
(e.2. school hierarchy, professional responsibilities)

First, | pojected the segment from 800 to 16:00 minutes. We saw the inspec-
tors talking about measurable attainments, adequate education, precise tar-
gets and value-added improvements School inspections were abolished in

ot Educaion, fims and cultue n it teacher education in Greeee

i the carly 1980s so my students had no personal experience of it as
et was an opportunity o show them that these palicies form a part of
B ogend and o consadte e vt trm have ghenthem
. s s an opporunty o lk bout he s f rasition
e fonterms from culture o culture (Broadfoat, Osborn, Gl & Bucher,
Bt portance of cuttural and obseratonal flebi ity in
B e research (Teuns, 1550). To my student, inspecton coud only
B ters, Hecause there s o devoltion and the offcal policy in
oo s andpresed doun 10h st ety he
ey of Scation (0.5, tesching ot boks, ecin approsches,
cantent to be taught cach term). Furthermore, unlike English, there is a single:
\erm for teacher appraisal and teacher assessment in Greek and teacher as-
Sessment was actually the aim of inspections in the past. We discussed that in
ngland both schools and teachers are assessed but not n Greece. On that note,
| asked for their ideas about how teachers should be assessed. Even though
Students consider i legitimate to assess teachers, so that they are mo- tivated
1o teach well, they felt that what Summerhil offered to children is equally
aluable and a ot closer tothe Eary Chidhood Education principles but hard
to assess, especiallyin terms of percentages and statistics. Children’s autonomy
and scope of choices as well as the resources for play and selfiniti- ated
actvites exhibited in the flm were much appreciated by the students. Another
thing noticed and much appreciated was that children chose olftheir subjects,
which does not happen in primary education in England o n Greece, not even
in kindergarten / nursery class. Students were a litle 3fraid of chil-dren not
going to classes and were relieved in clarifying that children usually go back to
classes in two weeks of boredom orin a few months.

Students wanted to know what checkists the Inspectors used to inspect a
school. When | checked, the sheets had been archived by the Inspectorate. They
Were ot open o the public any more so we could not follow up on their
interests

12150 asked them what an adequate education is to them s it was mentioned
a few times in the segment. The ensued dialogue among them gave fise to a
variety of opinions and to a variety of degrees of importance ofthe same fea-
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ture, regardless of whether it was found in the filt or not. This was an oppag:
tunity to help them see that, even thouigh they have attended the same mog.
ules 2 students, they were of the same age, mre orless, which means they
have been taught the same things in school, they have suffered the same pa.
tional prejudice against females, they were Christian orthodos, Greek nation
alsand native speakers, they did not have the same opinion. This showed theny
that other aspects of their personal culture and lfe affected their per- spective
about an adeguate education and school.

13150 showed the students a cp from the 21:00 minute to the 24:20, when we
see a school meeting and voting in Summerhill. Students were surprised and
amazed t the freedom chidren enjoyed in Summerhilland at the fat that they
did not see children causing any chaos at the school assembly. They noticed
the inspectors’ disrespect for the school traditions and polices of solv- ing
problems, when the inspectors left the meeting without permission. They were
astonished that there were young as wel as lder children in the meet- ing ang
their apinions and votes were equal and so were teachers'. We con- nected
the above with classroom management strategies used by teachers to
discipline and punish children that the students have seen in kindergartens
Only one of them commented that the teacher of the kindergarten in which
she was placed for her teaching practice also used a similar approach to chil-
dren's behavior management and setting classroom rules;

Students must have become curious about the film because they asked me to
show them more of t. | showed them the segment 24:30-26:50 regarding how,
Maddy chose her classes. They spotted how overbearing Maddy's mother was
501 showed them what else her mother did; called the head teacher to ask her
to tell Maddy to switch on her mobille phone {41:25 - 41:45).

1 also showed them the segment from 110:00-114:00, which is the end of the
film. I chose that part, because it shows that one of the inspectors gave up her
joband is employed as a science teacher in Summerhilland that the school won
the trial against the Inspectorate and stayed open.

i Education, flms and colture n i eacher edo

gl 2:Differn cultural perspectives an education in th fim Summerhill
rable

Neil / summerhil

inspectors
eaching

earning
Lgompulsory atendance. Lessons are optional
Measurements of attainment Hollstc child development

eltiscpin and i
v | classtoom management | Sef reguftion, et
" dren’s democracy

Conclusions

n my opinion, students can be bored when listening to the same person lec-
turing them for three hours at a time. They need to be involved more actively.
{n the three-hour lang process. | could see that films kept their interest and led
students to ask questions. This was followed by a discussion with allof us and
| became a facilitator rather than an authority to answer questions be- cause
students discussed their own differences in perspective on Education on their
own. To me that was a more general target | have for my classes achieved. This.
target is to link the content of whatever | am teaching 1o the rest of the
Knowledge students have, not only from modules on Comparative Education
but of all knowledge they have acquired during their studies.

My experience of using films as an aid to introduce new information and con-
solidate new knowledge is positive. | have not researched my students’ views
but | have asked them if they enjoyed watching the films and if they helped
them learn in class. One of the students said she never thought that a science
fiction film (The Machine stops) could enhance their learning about culture
and education. After the session when Summerhill was used, some students
said that they have watched the whole film at home and recommended it to
others who were ot present at the projection session.
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It possible that those students who did not say anything or did not say anys
thing negative when asked about the films, did 5o due to the power distance
between teacher and student, However, as a teacher my aim is for my sty
dents to learn and that is why | ahways use other teaching strategies to eithey
introduce new information or to help them consolidate it (e.g. group or indi-
vidualtasks n class, photographs, original official documents, documentaries)
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Forward

Education that promotes knowledge of and respect for Romani peaple is still
atypical, even in places where Romani have lived for hundreds of years. This
state of affairs coexists uneasily with mountains of academic, NGO, and gov-
emmental publications encouraging educators to promote tolerance, inclu-
sion, anti-racism, bilingual pedagogy, and all other forms of intercultural, so-
il justice education in the interest of Romani students. Buried in these
mountains of mostly unheeded recommendations is the long history of anti-
Gypsyism, including the Nazi genocide that took the lives of upwards of more.
than half a million Romanies. Like the Jews, the Romani were targeted for ex-
termination on racial grounds, and the effects of this trauma and ts attempted
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Abstract: Comparative Education is  field of study very much
offected by culture whether it is of the reseorcher or of the abjects
nd subjects of reseorch. | hove used films to help future
Kindergarten teachers vis- ualize ond consolidote.theoretical
concepts of and reforms in Educa- tion and schooling In ot
countries. In this chapter, | anolyse the use of two fims in two
different Comparative Educotion modules taught in _the!
Deportment of Preschool Education ot the University of Crete,
Greece in the academic year 2016-2017. Three goals were achieved.
in both cases. One wos the extended dlologue about rew!
information and its consalidation. The second one was that the!
students took over the discussion and linked the film to their
thoughts and queries about Education and school in general ond!
abroad. Finally, students enjoyed being taught with fims, much to
theirsurprise.

Keywords: Comporative Education, culture, fims, nitil teacher
edy- cation

Introduction

In this chapter, | clarfy the relationship between Comparative Education and
culture and analyse how | used films 1o teach aspects of this relationship €0
students at the Department of Preschool Education at the Universty of Crete.

Comparative Education ilms and culure in niil teacher education n Gree

fhe relationship between culture and Comparative Education

Culture s a sum of elements, concrete and abstract, that in the past have
helped a group of peaple who lived together and spoke the same fanguage to
survive (Samovar, Porter, McDaniel, & Roy, 2013]. The main elements of cul-
ture which people share are religion, history, values, social organisations and
Janguage (Samovar, Porter, McDanel, & Roy, 2013} as well as ‘ideas, .. per-
ceptions and standards of behaviour (samovar, Porter, McDanel, & Roy, 2013,
p.35). However, itis more accurate to speak of a dialectical process between
people and their social environment which involves also the shaping of the
culture by those people as they manipulate its conventional symbols to create
meaning’ (Mason, 2007, p. 172],

other authors gave similar definitions of culture. For example, culture s .. the
setof attitudes, values, beliefs, and behaviors shared by a group of people, but
different for each individual, communicated from one generation to the next’
(Matsumoto, 1996, p. 16). ‘Culture is a fuzzy set of basic assumptions and
values, orientations to_fe, beliefs, policies, procedures and behavioural
conventions that are shared by a group of people, and that influence (but do
not determine) each member's behaviour and his/her interpretations of the
“meaning” of other people’s behaviour’(Spencer-Oatey, 2008, p. 3. Nolan de-
fines culture as ‘2 group worldview, the way of organising the world that
particular society has created over time. This framework of web of meaning
allows the members of that society to make sense of themselves, their world
and their experiences in that world’ (Nolan, 1999, in Samover, Porter, McDan-
iel, & Roy, 2013, p. 35].

Each country has its own national culture, a culture that s considered shared
by allits nationals (Samovar, Porter, McDaniel, & Roy, 2013). Hofstede (2017),
for example, who s 3 well-known for his work on culure, has tried to define
the differences amang national cultures using six dimensions. These dimen-
Ssions are

Power distance, which refers to the unequal distribution of power in
any society and how people react to it
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+ Individualism versus collectivism, which refers to whether peoply
fearn to survive on their own or with the assistance of a group to whigy
they belong.

« Masculinity versus femininity. This refers to the majority of valueg
people espouse which are considered either feminine (e.5. coopers.
tion) or masculine (e.g. competition)

* Uncertainty avoidance. This dimension measures how people fag]
about future uncertainty.

Long term versus short term orientation. This refers to how attachedy
society s to is past or to change for the future.

Indulgence versus restraint. This means that societies allow the sats
faction of basic human needs under more or less specific conditions
(Hofstede, 2017},

People, hawever, tend to identify themselves with their national culture to
varying degrees. This means that there are other co-cultures existing in the
same country at the same time (samovar, Porter, McDaniel, & Roy, 2013},

All these aspects and definitions of culture have been and stil are very ime
portant for Comparative Education. From the outset, the fathers of the field
were interested in aspects of education and saciety which were related to cul-
ture and their approach was named the historical-philosophical-cultural motif
in Comparative Education (Kazsmias, 2009). These authors explained the dif-
ferences among educational systems in terms of national traditions, nationak
ism, national character, which were not devoid of econamy but their emphasis
was ‘on cultural, intellectual, valuational, religious, “spiritual” and ideological
considerations' (Kazamias, 2009, p. 42). To them ‘the things outside the schools
matter even mare than the things inside the schools’ (Sadler, 1964, p

310) and ‘the factors and forces outside the school matter even more than what
goes on inside It {Kandel, 1933, p. xi). They discussed the effect of the history
of a country on the development o its education system (Kalogiannaki, 2014
Kazamias, 2003, In Bouzakis, 2012, p. 19; Mattheou, 2007) employing different
aspects of ulture,

Kandel (1933) referred to a nation's history and traditions as factors whichl
form the national education system of a country and which must be studied

araive Education, fims and cuure i it teacher educationin Greece

for someone to understand an education system. Sadler (1964) added the ef-
ot of the national moral values on it national education system. He was in
favour of schools teaching the national language, literature, history and geog-
aphy, all of which are parts of culture as defined by Samovar and his col-
Jeagues (2013). The same applies to Hans’ work (1949) who discussed natural
{race,language, geography, economy), religious and secular (e.g. humanism,
sacialism, democracy) factors that influence the national culture and the edu-
cational system in England, USA, France and USSR.

Comparative educators still conduct research comparing cultures n education
such as the work of Tobin, Wu and Davidson (1989) and the wark of Alexander
2000). s stil expected of comparativists to consider the ‘historical, cultural,
social economic, etc. context when researching (Phillps & Schwesfurth, 2011,
12, see also Bouzakis, 2012; Crossley, 2009; Klerides,  2009; Mase-
fmann, 1999).

Furthermore, culture is related to ane of the most serious issues when con-
ducting comparative education research, the issue of ethnocentricity. Ethno-
centricity s the .. tendency to view one’s own culture as the standard against
which others are judged" (Senior & Bhopal, 1994, p. 320). It affects the re-
search design and the research methods and It can distort the analysis and
interpretation of data because researchers may have preconceived ideas
about how things are or should be, which derive from their culture (Phillips &
Schweisfurth, 2011; Senior & Bhopal, 1984; Teune, 1990

Teaching Science with Art

Films have been used by teachers in a variety of primary and secondary classes
0 help children learn about history, citizenship education, languages etc.
(Metzger, 2010; Russell I, 2010). They have also been employed in adut ed-
cation, for example, with medical and nurse students (Bafios & Bosch, 2015).
Some films have also been used to show students international and historical
Views on any topic under study (Moratal Ibafiez, Bertlotti, Debenedetti,
Degrossi, & Aldana Marcos, 2010).

“Film is a means that combines the spoken and the unspoken, Currently, 90%
Of the information we receive reaches our consciousness through the senses





